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CHAPTER I
INTRODUCTION
For many years, literature has been used not only to develop character and 
positive values, but also to provide therapeutic treatment for various emotional needs 
and crises in children's lives (Pardeck & Pardeck, 1993). This technique of using 
books for their therapeutic value is called bibliotherapy. Bibliotherapy has been 
defined as the use o f literature and poetry in the treatment o f people with emotional or 
mental problems. It is reported to be effective with people o f all ages (Barker, 1987).
Interest in the use of bibliotherapy has seemed to increase in the past few years, 
perhaps because o f the increase in social and family problems. As many teachers 
realize, children today are confronted with unique and varied problems. Some of these 
problems have caused students to be disconnected from the school system (Pardeck, 
1994). If  a student is worried about family problems such as divorce, or social 
problems such as drug abuse or AIDS, his school performance surely would be 
affected. Examples o f other problems affecting students include juvenile delinquency, 
disintegration o f the family, increased suicide, and poverty. It is important for teachers 
to deal with not only educational needs, but also the unique problems and concerns 
that children bring to the classroom from their family or social or emotional needs. 
Bibliotherapy is an approach that teachers can use to help children deal with these 
problems (Pardeck, 1994).
An important task when using bibliotherapy as treatment is to match a book 
with the child experiencing the problem. The child must be helped to identify with the 
character in the book who is experiencing a similar problem. The child must then be 
guided by the teacher or therapist to apply the meaning of the story to his/her own 
problem (Markward & Pardeck, 1995). Bibliotherapy is useful because it helps the 
child, through reading an appropriate story, to step back from her/his problem and 
look at it objectively. It can also open communication and provide a conversation
2
starter between adult and child. Bibliotherapy can be especially beneficial with high- 
ability children because of their ability to empathize, which allows them to identify 
with the characters, understand metaphor, and to become absorbed in the story. As 
Rizza commented, "The popular trend in children's literature to include more 
emotionally-laden and real-life subject matter has increased the use o f bibliotherapy 
today. There seems to be a greater awareness of real-life issues and multi-cultural 
sensitivity among book authors and publishers" (Rizza, 1997, p. 2).
Bibliotherapy has been found to be effective in the areas o f assertiveness, 
attitude change, behavioral change, self-development, and as a therapeutic method 
Many o f the studies which have found bibliotherapy to be useful have involved 
children and adolescents (Pardeck, 1984).
Problem Statement
It seems, therefore, that books can be used to help meet the many needs of 
students today. Because of this, it would be beneficial to examine some o f the award­
winning children's literature written in recent years, to see if it is meeting children's 
needs. Many lists o f children's literature are available for therapeutic purposes. 
However, since it is important to expose children to high quality literature, it would be 
helpful to analyze award winning children's literature for therapeutic content.
Purpose o f the Study
The purpose o f this study was to investigate how reflective children's award­
winning literature is of children's problems today. This study was done through a 
content analysis of award winning children's literature written within the last ten years. 
For comparative purposes, another sample o f award winning children's literature was 
also analyzed. This sample was the award winning literature from 30-40 years ago.
Definitions o f Terms
Bibliotherapy - The use of literature and poetry to help adults or children cope with 
their problems, or to meet specific emotional needs. The literature is carefully chosen,
and matched to the person's needs. For example, the main character in a book chosen 
might be dealing with a similar problem to that which is faced by the person in real 
life. Bibliotherapy can be used by professional therapists, counselors, teachers, or 
parents.
Content Analysis - A research method used with written or visual materials which 
involves analyzing the content in order to identify certain characteristics in the 
materials.
Therapeutic - Helping to heal physically or emotionally, or guiding in the process o f 
dealing with a difficult situation in life.
Caldecott Medal - The Caldecott Medal is awarded annually by the Association for 
Library Services to Children. It was first donated by Frederic G. Melcher in 1938 to 
the artist o f the most distinguished American picture book for children published in the 
United States during the preceding year. The name o f Randolph Caldecott, famous 
English illustrator o f children's books, was chosen for the medal. The Caldecott Medal 
is now donated annually by Daniel Melcher, son of the original donor (Children's Book 
Awards [Brochure], p.l).
Newberv Medal - The Newbery Medal is awarded annually by the Association for 
Library Service to Children. It was first offered in 1921 by Frederic Melcher as an 
incentive for better quality children's books. It was named after John Newbery, the 
well-known 18th century publisher of children's books. It is now donated annually by 
Daniel Melcher, son of the original donor, to the author o f the most distinguished 
contribution to American literature for children published during the preceding year. 
(Children's Book Awards [Brochure], p. 7)
Limitations
This study was limited to Caldecott and Newbery award winners. The books 
to be analyzed were only the winners from 1958-1967, and from 1988-1997. Many
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other wonderful children's books have been written, but these books have been chosen 
as a sampling of the best quality in children's literature.
Since this was a qualitative study, based on one researcher's personal 
interpretation o f the materials read, findings were more limited than they would have 
been if several researchers had participated in the study. Whether or not a book 
contained enough material to qualify as therapeutic in a specific category was based on 
one researcher's judgment, after careful reading o f the book. The background 
knowledge and value judgments o f the researcher may be considered a limitation.
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CHAPTER II
LITERATURE REVIEW
There is an abundance o f literature on the subject o f bibliotherapy. In the 
following section, some o f the literature which relates to this study is reviewed. 
Considered in particular is the literature which relates to bibliotherapy and its 
applications to children's literature. Some o f the definitions of bibliotherapy are 
discussed, as well as its history and early uses. The objectives and values of 
bibliotherapy are included, along with some o f the aspects o f the bibliotherapeutic 
process, and results o f some studies done on bibliotherapy and children's literature. 
Included are some of the criteria for selecting books to use with children, and finally 
some o f the limitations of bibliotherapy.
Definitions o f Bibliotherapy
Although many definitions for the term bibliotherapy have been written, there 
seems to be a general sense o f agreement among writers about its basic meaning. In 
simplest terms, it means to treat or help through books (Pardeck & Pardeck, 1986). 
The term bibliotherapy was first used in 1916 by Samuel Crothers in an influential 
article he wrote in the Atlantic Monthly (Cornett & Cornett, 1980). Crothers took the 
Greek word for book, "biblio", and put it with the word "therapy" to give a name to 
the process o f using books in treatment situations (Cornett & Cornett, 1980). A 
slightly more detailed definition for bibliotherapy is "guided reading that helps 
individuals gain understandings o f the self and environment, learn from others, or find 
solutions to problems" (Schrank & Engels, 1981, p. 143).
This theme of helping through books, or more specifically, helping 
therapeutically to meet needs or solve problems through books, is found throughout 
much of the literature. Common to nearly all of the definitions for bibliotherapy is the 
assumption that a human problem exists, and that the reader must become personally 
involved with the situations and characters in a book. Bibliotherapy assumes that
6
something more is going on than simply reading for pleasure (Cornett & Cornett,
1980)
Bibliotherapy can also be preventative, especially when used in situations 
which relate to common problems faced by all children throughout their development 
into adults. Books can be helpful tools to aid children with problems such as starting 
school, being left out o f a game, or not liking one's appearance (Cornett & Cornett,
1980) .
Perhaps Lundsteen's definition best sums up the bibliotherapeutic approach. 
Lundsteen defines bibliotherapy as "getting the right book to the right child at the right 
time about the right problem" (Lundsteen, 1972, p. 505).
History o f Bibliotherapy
For centuries, people have been influenced and impacted by what they read. 
"Written words have influenced the decisions, attitudes, and behaviors o f mankind 
since the beginning o f recorded history. Even before the invention o f books as we 
presently know them, teachers used reading materials to help individuals solve their 
personal adjustment problems" (Pardeck & Pardeck, 1984, p. 4).
Centuries before the first printing press, the library in ancient Thebes had an 
inscription over its door which read "The Healing Place of the Soul" (Zaccaria & 
Moses, 1968). The Greeks, also, were aware o f the impact o f literature upon the 
reader, and Aristotle felt that the arts, literature, and theater could have healing effects. 
The Greek legends, plays, and poems created feelings of joy, fear, pity, etc., and thus 
also caused healing effects on individuals (Zaccaria & Moses, 1968). Writers usually 
trace the use o f bibliotherapy to the Greek era and society, and books have been used 
ever since as sources o f instruction, entertainment, and healing (Schrank & Engels,
1981) .
The organized use of books to treat mental and physical problems began in 
Europe, and by the end o f the eighteenth century, books were being used to treat the
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mentally ill in France, Italy, and England. Doctors in America, however, did not 
recognize the therapeutic value o f books until the nineteenth century, when doctors 
like Benjamin Rush began to prescribe religious readings to patients. Gradually, 
mental hospitals began to establish libraries for emotional help for patients (Cornett & 
Cornett, 1980).
In the realm o f education, bibliotherapy can also be traced to early American 
textbooks, such as the McGuffey Readers and The New England Primer. One 
important purpose o f these books was to develop positive values and character in 
students, as well as to improve personal adjustment (Pardeck & Pardeck, 1984).
As a recognized treatment approach, bibliotherapy did not really develop until 
around the turn o f the twentieth century (Pardeck & Pardeck, 1993). In the early 
twentieth century, one of the first professional organizations to promote bibliotherapy 
was the American Library Association. The ALA created libraries for hospitals and 
other institutions which treated patients for both physical and emotional disorders 
(Markward & Pardeck, 1994). In the 1930s, two early advocates o f bibliotherapy 
were Doctors Karl and William Menninger, and many articles about bibliotherapy 
appeared in professional journals in the 1940s (Pardeck & Pardeck, 1993). The work 
o f Shrodes in 1949 also influenced the field philosophically, and her early definition of 
bibliotherapy as "a process o f dynamic interaction between the personality o f the 
reader and literature under the guidance of a trained helper" has had great impact in 
the study of bibliotherapy (Shrodes, 1949, p. 22).
The organized use o f bibliotherapy has continued to develop in recent years, 
and has become recognized as a tool which can be used not only by professional 
therapists, but also by clergymen, educators, and even parents, to help children cope 
with problems related to development and adjustment (Cornett & Cornett, 1980, 
Pardeck & Pardeck, 1993).
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The Bibliotherapeutic Process
In this section, some of the basic steps used in the process o f bibliotherapy are 
briefly described as found in the literature.
The process of bibliotherapy has been divided into three steps or stages. These 
steps closely correspond to the phases of Freudian psychotherapy (Pardeck & 
Pardeck,1984). These stages through which a reader progresses in bibliotherapy were 
first identified by Caroline Shrodes in her dissertation in 1949. The stages were 
identified as identification, catharsis, and insight (Shrodes, 1949). Pardeck and 
Pardeck further discussed these stages, and also labeled them slightly differently. They 
called the first stage the identification and projection stage (Pardeck & Pardeck,
1984). In this stage, the reader must be able to identify with a character in the book 
who is experiencing similar problems. The reader must be able to see these 
similarities, make inferences about the meaning o f the story, and, with guidance, be 
able to apply the meaning to his/her own problem (Pardeck & Pardeck, 1984).
After the reader has identified with a character o f the story, the second stage, 
abreaction and catharsis can occur. In this stage, the reader experiences an emotional 
release that may be expressed either nonverbally or verbally (Pardeck & Pardeck, 
1984). Also in this stage, the reader can get a new perspective on his problems 
because o f the similarities between his life and the character's life, yet the reader feels 
secure because he/she isn't actually the person involved in the emotional circumstance 
(Comett & Cornett, 1980).
The final step o f the bibliotherapeutic process is insight and integration. In 
this stage, the reader gains new insight into his/her problem, and begins to come up 
with possible solutions (Pardeck & Pardeck, 1984).
The above three stages would probably be used by a trained therapist, but 
someone like a teacher or librarian, not trained in treatment techniques, would 
probably just use the identification and projection stage. Much can be accomplished,
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even at this lower stage, in helping a person deal with a problem (Pardeck & Pardeck, 
1984).
Another reason for using only the first stage would be when the reader is a 
very young child. Since young children are not capable o f experiencing abreaction and 
catharsis leading to insight in the traditional sense, bibliotherapy with young children is 
a very different process than that used with adults and teens. Because o f the limited 
vocabulary and reading skills o f young children, assigned reading o f a piece of 
literature is out o f the question. An alternative is for the therapist to read aloud to the 
child. This provides an opportunity for a trusting relationship to develop between the 
practitioner and the child (Pardeck & Pardeck, 1993).
Studies agree that in the bibliotherapeutic process, reading o f a book must be 
accompanied by discussion and follow-up activities (Cornett & Cornett, 1980; Pardeck 
& Pardeck, 1993; Zaccaria and Moses, 1968). Pardeck and Pardeck (1993) have 
compiled lists o f creative writing, art activities, and discussion and role-playing 
activities to be used for follow-up to book experiences.
Values of Bibliotherapy
Since this study deals with bibliotherapy as it relates to children and children's 
books, the discussion here covers some of the ways in which bibliotherapy can be of 
value when used with children.
Bibliotherapy has been found to have many positive values in a variety of areas. 
It can provide techniques for relaxation and diversion, help clients gain insight into 
problems, and help individuals focus outside the self. It can also help people deal with 
interpersonal relationships and help to deal with physical or emotional disabilities 
(Pardeck & Pardeck, 1993).
Research has shown that bibliotherapy is most valuable when used with 
children whose reading abilities are average or above average, because these students
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are more comfortable with reading, and can profit from it both intellectually and 
emotionally (Pardeck & Pardeck, 1984; Rizza, 1997; Zaccaria & Moses, 1968).
Another value of bibliotherapy is that it can be a preventative tool. This means 
that the proper use of bibliotherapy can help children to avoid certain harmful or 
emotionally distressing situations. For example, literature can help children cope with 
problems and issues related to sexuality (Pardeck & Pardeck, 1993). Books may also 
help a person's understanding o f his own responses to a person or situation by starting 
an "inner readjustment which will modify his response to the next person or situation 
encountered" (Zaccaria & Moses, 1968, p. 11).
The use o f bibliotherapy has also been noted to have value in the educational 
process. Results o f an overview by Schrank and Engels suggest the potential for 
guided reading to help students gain understanding of self and environment, find 
solutions to problems, and learn from others. The possibility for bibliotherapy to help 
students broaden interests and attitudes is also found in the classroom setting (Schrank 
& Engels, 1981).
In an article by Markward and Pardeck (1994), several vignettes were 
recorded, which illustrated how one school social worker used bibliotherapy to help 
children deal with difficult situations in order to help them function better in the 
classroom. In these vignettes, several students were helped individually through books 
which helped them to deal with problems they were facing, and thus to concentrate or 
function better in the classroom. In one of the vignettes, a whole classroom of 
students was helped to better identify with children with handicaps, because o f a book 
which was shared with them and follow-up activities which were done (Markward & 
Pardeck, 1994).
In a study done by Grindler, McKenna, Stratton, and Smith (1995), a 
kindergarten child who had been abused was greatly helped through the use of 
bibliotherapy in his classroom. Carefully selected books on abuse were shared with
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the class, along with follow-up discussion and activities. The child experienced a 
dramatic breakthrough, and was able to share for the first time with his teacher what 
had happened to him (as well as to respond to professional treatment). The other class 
members were also positively impacted by the books and discussion (Grindler, 
McKenna, Stratton, and Smith, 1995).
Studies on Children's Literature
Although much research has been done on the effectiveness of bibliotherapy, 
fewer studies were found which dealt directly with the children's literature used in 
bibliotherapy. Many of the books and articles on bibliotherapy contain lists o f 
children's books to be used in the bibliotherapeutic process These lists are usually 
divided by area of need, such as alcohol and drug addiction, divorce and separation, 
emotional and behavioral problems, etc. (Pardeck & Pardeck, 1984).
Some very thorough books have been written which discussed the value of 
using children's literature to meet children's needs. Although some o f these books did 
not use the term "bibliotherapy", they discussed, in essence, the therapeutic value of 
children's books. One o f these resources was From Wonder to Wisdom, by Smith 
(1989). Smith cited many ways in which stories can be used to teach children valuable 
lessons about life - from conquering fears to showing kindness. He listed and 
discussed in depth eight primary themes found in stories that affect children's self- 
worth and relationships with others. For example, Smith said stories help children deal 
with fear in at least three ways: (a) by showing children they are not alone with their 
fears, (b) by providing opportunities for parents to talk with children about fears, and 
(c) by showing characters who respond positively to their fears. Smith listed and 
discussed various children's books and ways they help deal with fears. Smith similarly 
discussed children's books for each of the eight categories (Smith, 1989).
Another source which did not use the term "bibliotherapy," yet dealt with the
helpfulness of children's literature in meeting children's needs, was The Uses o f
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Enchantment, by Bettelheim (1975). Bettleheim discussed the values o f fairy tales in 
meeting children's needs. He examined in depth many of the classic fairy tales, and 
discussed such things as the value o f a child identifying with the hero in the tale, and 
the value of meeting bravely life's obstacles. Without using the term "bibliotherapy," 
Bettelheim dealt with why fairytales make such great psychological contributions to 
children's inner growth and peace (Bettelheim, 1975).
In an article on bibliotherapeutic literature, Ouzts (1994) examined current 
trends in children's literature. In order to meet the needs o f children today, there has 
been a movement in literature away from traditional fairy tales toward more real-life 
situations. Children's literature has also begun to achieve a greater importance in 
literacy instruction (Ouzts, 1994). Ouzts recommended several resources to help find 
books for bibliotherapeutic purposes. One o f these sources was The Book Finder: A 
Guide to Children's Literature About the Needs and Problems o f  Youth Aged 2-15 by 
Dreyer (1989). Also recommended are the Children's Choices, Young Adult Choices, 
and Teachers' Choices published by the International Reading Association (Ouzts, 
1994).
There have been a few studies done in which children's literature was actually 
analyzed for bibliotherapeutic characteristics. Teeter (1991) did a content analysis of 
children's books dealing with separation and divorce to examine how divorce, 
separation, single parent families, and stepfamilies were presented in children's 
literature published during the 1970s and 1980s. It was found that a realistic approach 
was taken in most o f the books in the study. Only one book out o f 25 suggested the 
possibility o f the parents reuniting, and all o f the children in the books were able to 
accept their circumstances by the end o f the book.
In a study o f bibliotherapy and award winning children's books, Davis and 
Wilson (1992) stated that since Newbery and Caldecott Award books have received 
the most prestigious awards given in children's literature, they are logical choices for
13
use in bibliotherapy. These examples of good literature provide a variety of genres 
and offer flexibility for many uses. Davis and Wilson also stated that contemporary 
realistic fiction is perhaps the most usable genre for bibliotherapy since students can 
better identify with characters in these books. In their study, Davis and Wilson 
selected twenty five Newbery and Caldecott Award winning books to be analyzed for 
therapeutic content based on twenty two therapeutic categories. The books they 
selected were realistic fiction published between the years o f 1957 and 1992. They did 
not analyze all o f the award winners during these years, but chose books based on 
their therapeutic content. They found that many of these award winning books had 
therapeutic value in more than one category. Their study was similar to what was 
attempted in this study, except that this researcher attempted to compare two different 
blocks of time, to determine if children's books in this generation have changed in their 
therapeutic qualities as reflective o f current problems.
Criteria for Selecting Books
One of the few criticisms of bibliotherapy, as suggested by Cornett and 
Cornett (1980) has been the tendency to ignore literary standards o f quality and other 
areas relating to reading when choosing books. Because o f the nature o f this study, it 
seems pertinent to include here some o f the many criteria found in the literature for 
selecting books to be used in bibliotherapy with children.
Two very simple criteria were suggested by Burton (1949) for book selection. 
He stated that the book should be within the intellectual power o f the student, and that 
the student must be able to identify himself with the characters in the story. In his 
article on finding books to meet the needs of students rather than forcing them all to 
read certain classics, he stated that he believed literature was moving "from the 
academic and bookish to the social and human, from the esoteric to the everyday, from 
preparation for adult living to assistance in present adolescent living" (Burton, 1949, p. 
37).
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Cornett and Cornett (1980, p. 25-26) suggested a somewhat longer list of 
questions to ask to develop criteria for choosing children's books:
a. Is the book appropriate for the child's reading ability?
b. Is the book written at an interest level appropriate to the child's maturity?
c. Do the major themes in the book match the present needs o f the child?
d. Are the characters believable enough for the reader to empathize with their 
predicaments?
e. Does the plot involve creative problem solving?
f. Is the setting of the book one children can identify with, given their own 
background?
g. Does the book's format enhance its contents?
Many other lists o f criteria have been suggested for selecting children's books. 
Most writers seemed to agree on the element of appropriate reading and/or interest 
level o f the book and the need to match the book with the child's need.
Limitations o f Bibliotherapy
Although bibliotherapy has proved to be beneficial in many studies, as with any 
therapy technique, there are a number o f limitations to the use o f bibliotherapy. 
Probably the most important is that it should never be used as the only means of 
treatment; it should be used along with other treatment methods (Pardeck & Pardeck, 
1984).
Another limitation is the fact that, as has already been stated, bibliotherapy 
works best when used with children who enjoy reading and are good readers. 
However, reading aloud to young children can be beneficial because it builds trust 
between the child and the adult (Markward & Pardeck, 1994).
According to Cornett and Cornett (1980, p. 38), the success o f bibliotherapy 
may be limited by:
1. The readiness o f the child to see himself in a mirror;
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2. The therapist's skill in directing the process through all the steps, especially 
follow-up;
3. The degree and nature o f the child's problems;
4. The availability of quality materials;
5. The manner in which the book is presented to the child;
6. The tendency of some students to rationalize away problems when reading 
about them;
7. The student's and bibliotherapist's realization of the limitations o f the 
process i.e., that problems cannot be fully resolved by merely reading about 
them;
8. The ability o f the student to transfer his insight to real life;
9. The tendency of some students to use literature as an escape, causing 
increasing withdrawal into a world o f fantasy;
10. The interrelationship between the reader and the bibliotherapist;
11. The availability o f courses and training programs in bibliotherapy.
Summary
Books have been used for healing purposes for hundreds o f years. Although 
bibliotherapy was not recognized in America as a therapeutic technique until the 
nineteenth century, much research has been done since then on the value of 
bibliotherapy. Studies have shown that bibliotherapy can be used successfully with 
children (Markwood & Pardeck, 1994; Pardeck & Pardeck, 1984). Since children's 
needs for help in dealing with difficult situations such as divorce, sexual crises, drug 
problems, etc. have been changing in recent years, it seems that there is a greater need 
for healing through books than ever before.
Children's literature for use in bibliotherapy must be carefully selected, and 
should help the child identify with a character in the book with a similar problem 
(Burton, 1949).
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There are limitations to be considered when using bibliotherapy, and one of the 
most important o f these is that bibliotherapy should not be used as the only therapeutic 
technique. It should always be used in conjunction with some other method o f therapy 
(Pardeck & Pardeck, 1984). Although there are limitations to the effectiveness of 
bibliotherapy,. it has the potential to be a worthwhile tool to helping people cope with 
the problems of life.
Because books can be such an important tool to use with children, literature 
must be examined carefully for its value in meeting children's needs. Thus, this study 
looked at award-winning children's literature to see if it is, in fact, meeting children's 
needs today.
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Chapter III 
METHODOLOGY
Data Sources
The sources to be analyzed in this study were award-winning children's books. 
Since the most well-known and prestigious awards given to children's literature are the 
Caldecott and the Newbery, these were the sources from which titles were selected.
The Caldecott Medal is given annually to the artist o f the most distinguished 
American picture book for children published in the United States during the preceding 
year. The committee who awards the medal has defined the term "distinguished" to 
mean "marked by excellence in quality," and "individually distinct." "Picture book" 
has been defined as a book that "essentially provides the child with a visual 
experience," "has a collective unity of story-line, theme, or concept," and "displays 
respect for children's understandings, abilities, and appreciations." "Children" is 
defined as "persons o f ages up to and including fourteen" (Lacy, 1986, p. 21). Thus, 
Caldecott winners can be enjoyed by the very youngest children, to more mature 
children, depending on the content and subject matter o f the books. As Lacy 
commented, "No other collected body o f work in this country is as well known for 
providing early quality book experiences for young children" (1986, p. 21).
The Newbery Medal is awarded annually to the author o f the most 
distinguished contribution to American literature for children published during the 
preceding year. Most o f the Newbery books are for children who are more mature 
and who are good readers. Often, these books are appreciated more when they are 
read aloud and discussed with an adult (Huck and Hickman, 1987). Thus, books 
analyzed in this study would cover the interest level o f young children through middle 
school or even high school children.
For comparative purposes, books analyzed were selected from two separate 
time periods. Books awarded within the last ten years (1988-1997) were compared
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with books awarded during the years o f 1958-1967. These time periods were selected 
in order to compare the therapeutic content o f books written for today's generation of 
children with therapeutic content o f books written approximately one generation 
earlier.
Thus, data sources for this study were the Caldecott and Newbery award 
winners from 1988-1997 and from 1958-1967. Since one book is chosen per year for 
each award, approximately twenty Caldecott award winners and twenty Newbery 
award winners were analyzed. Most o f these award winners are fiction; however 
occasionally a biography or poetry book has been awarded. There was one poetry 
book and one biography book included in the Newbery award winners within the years 
selected to be analyzed. These books were also included in this study.
Procedure
The type of research used in this study was content analysis. There are several 
different types o f content analysis, and the type chosen for this study was qualitative or 
nonffequency analysis. In qualitative or nonfrequency analysis, the researcher attempts 
to determine whether certain categories o f units are or are not present in the material 
being analyzed (Fraenkel & Wallen, 1996).
In this study, the categories to be identified were various therapeutic 
categories, which were searched for and analyzed in the award-winning children's 
literature studied. The two groups o f Caldecott and Newbery award winners, from 
1958-1967 and from 1988-1997, were then compared as to their therapeutic content, 
or the way that they meet children's needs. By comparing books from the two 
different time periods, this researcher hoped that some insight could be gained about 
whether books written in recent years are meeting children's needs any differently than 
books written a generation ago.
The therapeutic categories or characteristics (based on a variety o f literature) 
used as the basis for analyses included the following: (a) dealing with death or aging
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of a loved one; (b) dealing with divorce or separation; (c) dealing with fears; (d) self- 
concept; (e) multicultural issues or prejudices; (f) coping with problems and 
differences; (g) growing up/feelings; (h) poverty; (i) relationships (with friends or 
family); (j) adoption and foster care; (k) changing role models/ sexual identity; (1) 
disabilities (physical, emotional, or mental); (m) drug/alcohol abuse; (n) moving; and 
(o) values/right choices (such as compassion, honesty, generosity, courage, etc.).
The results o f the analysis are displayed in Tables One through Five in Chapter 
IV: Findings.
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CHAPTER IV
FINDINGS
Findings from the analysis of award winning children's books from both time 
periods are discussed and compared in this section. These findings can also be viewed 
in table form in Tables One through Five at the end of this chapter. Tables One 
through Four present the therapeutic categories as they were applied to each o f the 
twenty Caldecott award-winning books and the twenty Newbery award-winning 
books. These tables also identify the names o f the specific books studied. Tables One 
and Two identify the Newbery books (from the two time periods), and Tables Three 
and Four, the Caldecott books. After compilation o f the data, the findings from the 
two time periods were compared, and percentages of change were listed in Table Five
From the 1958-1967 time period, analysis of the data revealed a total of 
thirteen therapeutic categories included in the Caldecott winners. O f these, the most 
frequent was "Relationships with Friends or Family," which was included in six (60%) 
o f the books. "Values/Right Choices" was included in five (50%) o f the books, 
"Dealing with Death or Aging" was included in one book (10%), and "Self-Concept" 
was included in one book (10%). The other categories were not included in any o f the 
Caldecotts from this time period.
From the 1988-1997 time period, seventeen therapeutic categories were 
included in the Caldecott winners. (This was a slight increase over the thirteen 
categories in the Caldecotts o f 30 years ago.) O f these seventeen, again the most 
frequent was "Relationships with Friends or Family," which was included in seven 
(70%) of the ten books, reflecting a 10% increase over the Caldecotts o f thirty years 
ago. Three of the books (30%) dealt with "Fears," and three (30%) dealt with 
"Multicultural Issues," indicating a 30% increase in each of these categories. "Coping 
with Problems or Differences" was included in two books (20%), indicating a 20% 
increase, and "Values/Right Choices" was included in one (10%) of these recent
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Caldecott winners, indicating a 40% decrease from the Caldecotts o f thirty years ago. 
"Self-Concept" was included in none of the recent Caldecott winners, indicating a 10% 
decrease from thirty years ago. "Dealing with Death or Aging" was included in one 
(10%) o f the recent Caldecotts, indicating no change since the Caldecott winners of 
thirty years ago.
Analysis o f the data from the Newbery winners revealed that significantly 
greater numbers o f books from both time periods contained therapeutic themes than 
did the Caldecott winners. In the time period from 1958-1967 a total instance of fifty 
six therapeutic categories appeared in the books, which exceeded the instance o f forty 
two categories appearing in the more recent Newbery winners. As in the Caldecotts, 
the most frequently found therapeutic category in both time periods was 
"Relationships with Friends or Family." This category was found in all ten (100%) of 
the Newbery winners from 1958-1967. "Values/Right Choices" were dealt with in 
nine (90%) o f the books from this time period, and eight (80%) of the books dealt 
with "Fears," as well as "Self-Concept." Seven (70%) of these Newbery winners from 
thirty years ago dealt with "Growing Up/Feelings," six (60%) dealt with "Death or 
Aging o f a Loved One," three (30%) dealt with "Multicultural Issues," and two (20%) 
dealt with "Changing Role Models/Sexual Identity." One (10%) o f these Newbery 
winners dealt with "Drug/Alcohol Abuse," one (10%) dealt with "Disabilities 
(Physical, Emotional, or Mental)," and one (10%) with "Coping with Problems or 
Differences."
In the more recent Newbery Medal winners (1988-1997), eight (80%) of the 
books dealt with "Relationships with Friends or Family," reflecting a 20% decrease 
from the books o f thirty years ago. Six (60%) dealt with "Death or Aging of a Loved 
One," matching exactly the number in this category thirty years ago. Five (50%) dealt 
with "Values/Right Choices," reflecting a significant decrease o f 40% from the 
Newbery winners a generation ago. The category o f "Multicultural Issues" was
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contained in four (40%) out of the ten recent Newbery winners, showing a 10% 
increase over thirty years ago. "Growing Up/Feelings" was also contained in four 
(40%) out o f the ten recent winners, but this figure represented a 30% decrease from 
the earlier decade. Three (30%) of these books dealt with "Poverty," and this 
reflected a 30% increase over thirty years ago. Each o f the following categories were 
included in two (20%) of the Newbery winners from this time period: "Divorce or 
Separation" (20%  increase), "Fears" (down by 60%), "Self-Concept" (down by 
60%), "Changing Role Models/Sexual Identity" (no change), and "Disabilities 
(Physical, Emotional, or Mental)" (10% increase). One Newbery was found to deal 
with "Coping with Problems or Differences," which reflected no change, and one dealt 
with "Moving." This indicated a 10 % increase over the Newbery winners o f thirty 
years ago in this category.
In the total number o f forty books analyzed, both Caldecott and Newbery, the 
most common or popular therapeutic category, by far, was "Relationships with Friends 
or Family." This category was dealt with in thirty one (78%) o f the forty books 
analyzed. Twenty o f the books (50%) dealt with "Values/Right Choices," fourteen 
(35%) dealt with "Death or Aging of a Loved One," thirteen (33%) dealt with "Fears," 
eleven (28%) with "Self-Concept," and eleven (28%) with "Growing Up/Feelings." 
Ten (25%) of the forty books analyzed dealt with "Multicural Issues or Prejudices," 
four (10%) dealt with "Coping with Problems or Differences", and four (10%) with 
"Changing Role Models/Sexual Identity." Three of the forty books (7%) dealt with 
"Poverty," and three (7%) with "Disabilities (Physical, Emotional, or Mental)." Only 
one (3%) of the forty books dealt with "Drug/Alcohol Abuse," and one (3%) dealt 
with "Moving." None of the forty books analyzed dealt with "Adoption and Foster 
Care."
O f the twenty Caldecott medal winners analyzed, some were realistic fiction,
and some were re-written fairy tales or legends. Some would be enjoyed by very
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young children, and some, such as Golem, and Black and White, would be suitable for 
older elementary (or possibly even middle school) children, to read, re-read, and 
discuss. Because the Caldecott Medal is awarded primarily for illustrations or artistic 
merit, it is not surprising that fewer Caldecotts than Newbery winners included 
therapeutic categories in both time periods. Also, since picture books tend to be 
directed toward younger children, one would expect fewer therapeutic issues to be 
dealt with in picture books than in books for more mature children.
O f the twenty Newbery winners analyzed, one was a biography, one was a 
book o f poems, one was science fiction, one was futuristic fantasy, several were 
historical fiction, and the rest were realistic fiction. A short summary o f each o f the 
books analyzed is included in the Annotated Bibliography.
It should be noted here that results o f the study o f Newbery winners may have 
been altered somewhat by the inclusion o f the biography and the book o f poetry, 
which were awarded in the 1986-1997 time period. Since this study was designed to 
include all the award winners from the given ten year periods, the poetry and 
biography were included, even though the poetry book, Joyful Noise, included no 
therapeutic categories. The biography, Lincoln: A Photobiography, did include 
several therapeutic categories. However, the results o f the Newbery medal winners 
from 1986-1997 were probably slightly lower than they would have been if the poetry 
and biography had been replaced by realistic fiction medal winners.
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CHAPTER V
CONCLUSIONS
In this section conclusions are made based on the findings or results o f the 
study. Some suggestions are made based on trends observed in the results o f the study 
o f children's literature. Also discussed is the question posed early in the study: " Are 
children's books written in recent years meeting children's needs any differently than 
books written a generation ago?"
Based on the findings o f decrease in the total number of instances of 
therapeutic categories found in Newbery winners ( from 56 in 1958-1967, to 42 in 
1988-1997), it could be concluded that in general, Newbery winners have not been 
meeting children's needs in recent years as well as they did thirty years ago. The fact 
that the total number o f instances o f therapeutic categories found in Caldecott winners 
has increased slightly (from 13 in 1958-1967, to 17 in 1988-1997), leads to the 
conclusion that in general, Caldecotts have improved slightly in meeting children's 
needs within the past ten years.
Several trends emerged through more specific examination of the data.
Perhaps most significant was the trend in children's literature away from writing about 
"Values/Right Choices." The 40% decrease in both Newbery winners and Caldecotts 
indicated that there is currently a trend in award winning children's literature away 
from writing books which deal with values such as honesty and making right choices. 
Does this trend reflect a move away from the teaching of values in our society today? 
This might be a question for further research.
Also startling was the decrease, in both Newbery and Caldecott winners, of 
books which dealt with "Self-Concept" o f children. The 60% decrease between the 
Newbery winners o f thirty years ago and those most recent, and 10% decrease in 
Caldecotts implied that there is currently a trend away from high quality children's 
books which meet children's needs by building self-concept. Since educators today
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strive to build children's self-esteem in every way possible, this is an alarming trend. 
Adding to the concern about this trend is the idea that bibliotherapy can so effectively 
be used to build a child's self-concept. In From Wonder to Wisdom, Smith described 
the benefits o f good literature to children's self-esteeem: "Many stories encourage 
children to reflect on their attitudes toward themselves and their treatment o f others. 
Stories can provide a foundation for self-esteem by expanding a child's personal 
story..." (Smith, 1989, p. 238).
Some of the trends observed in the study illustrated differences between 
Newbery and Caldecott winners because a decrease was found in Newbery winners 
exemplifying a therapeutic category, but an increase was found in Caldecott winners 
exemplifying the same category. This was the case in the category o f "Relationships 
with Friends or Family." Since this was the category exemplified in the greatest 
number (78%) of the 40 books read, the 20% decrease in Newbery winners dealing 
with relationships would indicate that Newbery winners have become less helpful in 
this area than they were thirty years ago. Caldecott winners have apparently become 
slightly more helpful to children in dealing with relationships than they were a 
generation ago.
Another therapeutic area with interesting results was the area o f "Fears." The 
60% decline in this area in Newbery winners indicates that authors o f books for older 
children today either feel that older children have already dealt with their fears and 
have no need of help in this area, or perhaps the authors are ignoring this need as they 
write books for older children today. Another possibility is that current books tend to 
deal with the fears o f heroes and heroines in more subtle ways than books o f a 
generation ago. The children in recent Newbery winners tend to appear more 
sophisticated and self-confident than the characters in books such as Rifles fo r  Wcitie, 
the 1958 Newbery winner about a young boy in the Civil War.
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The 30% increase in Caldecott winners which dealt with fears would indicate a 
positive trend in books for younger children, and there is always a great need for good 
books which enable young children to face the many fears which come with growing 
up.
Some other results of the study were more positive. The lack o f change in the 
category "Dealing with Death or Aging" in both Newbery and Caldecott winners 
implied that children's needs in dealing with aging or death o f a loved one have been 
met, and continue to be met (at least to some degree) by award winning children's 
literature.
The increase in the number o f Newbery winners dealing with "Divorce or 
Separation" reflected another positive trend. Because o f the high number o f divorces 
today, there is certainly an increasing need for quality children's literature on this topic.
The increase in both Newbery winners and Caldecotts which deal with 
"Multicultural Issues or Prejudice" was also supportive o f meeting children's needs 
today. This positive trend reflects a society which is trying to encourage 
multiculturalism, and to wipe out racial prejudices. The increase in Newbery winners 
dealing with "Poverty" also reflected positive trends in society today.
Stating conclusions from this study is a somewhat complex process. There is 
certainly a difference in therapeutic content between award winning children's 
literature from thirty years ago and that o f award winning literature from the past ten 
years. Some areas of difference are negative, such as the decline in literature which 
deals with "Values/Right Choices" and "Self-Concept." Other areas, such as the 
increase in books which deal with "Divorce or Separation," and those which deal with 
"Multicultural Issues or Prejudices" are certainly positive differences.
Thus, it would appear that award winning children's literature has been 
changing, as have children's needs, in recent years. In a society which is constantly 
changing, it is certainly a challenge for authors, teachers, and all who care about and
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work with children, to produce quality literature and materials to help meet children's 
needs.
Bibliotherapy is certainly a useful tool, which can be used not only by 
therapists, but also by teachers and even parents of young children. However, as 
stated earlier in this study, the success of bibliotherapy may be limited by the 
availability o f quality materials (Cornett & Cornett, 1980). In other words, to 
successfully meet children's emotional needs through bibliotherapy, an abundance of 
high quality children's literature is needed. In From Wonder to Wisdom, Smith (1989) 
called children's stories powerful tools which can deepen their sensitivity to others and 
introduce children to life, like windows to the world and inner experience. He 
expressed the need for quality children's literature when he stated:
...being concerned that a story communicates something worthwhile is not 
enough. We should also be concerned whether it is a good  story. The best of 
children's literature is good literature, only in miniature. A worthwhile picture 
book is like a single beautiful rose in a small vase set on a white tablecloth.
The beauty o f the flower is not diminished by its uncomplicated presentation. 
The simplicity o f the arrangement adds to its drama and elegance (p. 24).
In light o f this observation, it is hoped that the positive trends found in this study of 
award-winning children's literature will multiply throughout the next generation, and 
that the negative trends will be discontinued, so that more quality children's books can 
be used to help meet children's needs in the future.
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ANNOTATED BIBLIOGRAPHY
NEWBERY MEDAL WINNERS
1958-1967
Barton de Trevino, Elizabeth. I, Juan de Pareja. Farrar, Straus and Giraux, 1965.
Juan de Pareja was born into slavery in Spain in the 17th century. When he 
was still very young, he became the slave o f the great Spanish painter, Diego 
Velazquez. This book tells the story o f Pareja's life, and of his love and 
devotion for his kind master, Velazques. As their lives intertwine, the two men 
exhibit many fine character traits, and eventually become more like friends than 
slave and owner.
Hunt, Irene. Up a road slowly. Modem Curriculum Press, 1966.
This is a classic story of a young girl's struggles during her growing up years. 
Because o f her mother's death, Julie is sent to live with her strict aunt. The 
story tenderly deals with Julie's many adjustments in life: to her mother's 
death, to life with her aunt, to her father's re-marriage, her uncle's problems 
with alcoholism, and later the loves in Julie's own life.
Keith, Harold. Rifles for Watie. Thomas Crowell, 1957.
This historical novel tells the story o f Jeff, a young man from Kansas whose 
dream of becoming a union soldier in the Civil War comes true. Jeffs 
adventures in both the Union and the Rebel armies make a very exciting story. 
Jeff grows up, and grows to appreciate the kindness of people on both sides of 
the war. Jeff shows courage, honesty, and loyalty.
Krumgold, Joseph. Onion John. Thomas Crowell, 1959.
This story deals with an unusual friendship, a boy growing up, and his 
relationship with his father. Andy is a young teen who becomes friends with 
Onion John, an eccentric older man who speaks no English. Andy's
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relationship with his father becomes strained, but eventually conflicts are 
resolved, and Andy does some important growing up.
Le'Engle, Madeleine. A wrinkle in time. Farrar, Straus and Giroux, 1962.
This science fiction novel tells o f the adventures of Meg, Charles, and Calvin as 
they travel through space and time looking for Meg's father. He is a scientist 
who has been studying the tesseract, which is a wrinkle in time. As the 
children are transported through time and space to other planets and galaxies, 
they deal with fears, loyalty, love for each other, and making right choices.
Neville, Emily. It's like this, cat. Harper and Row, 1963.
Fourteen year old Dave Mitchell shares his experiences growing up in New 
York City: finding things to do for fun in Coney Island, the Bronx Zoo, and 
Gramercy Park; making new friends, enjoying the company of a girl, seeing the 
value o f many different types of people, and learning to understand his father. 
Dave learns about relationships, responsibilities, respect for others, and 
growing up in general.
O'Dell, Scott. Island of the blue dolphins. Houghton Mifflin, 1960.
In the early 1800s, an Indian girl is stranded alone on an island far off the coast 
o f California. This book tells the story o f how she ends up there alone, and 
how she lives there, with only her animal friends for company, for eighteen 
years. Her bravery, self-reliance, and strength as she accepts her fate have 
made this story a lasting and memorable one.
Speare, Elizabeth George. The bronze bow. Houghton Mifflin, 1961.
Set in Israel during the time o f Jesus, this is the story of Joel, a Jewish boy 
whose greatest purpose in life is to drive the Roman legions from his land.
Joel's hatred becomes so great that it nearly deprives him of the joys of love, 
friendship, and family. Finally, Joel is able to understand and take in for 
himself Jesus' message o f love and forgiveness. This book deals with
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prejudice, grief, love o f family and friends, and the values o f forgiveness, 
compassion, loyalty, and friendship.
Speare, Elizabeth George. The witch o f Blackbird Pond. Houghton Mifflin, 1958. 
This historical novel tells o f Kit, a young girl who comes to America in 1687, 
after being raised in Barbados by her grandfather. Adjusting to Puritan New 
England is not easy for Kit, and she befriends an old woman who is unfairly 
accused o f being a witch. Kit is eventually also accused o f being a witch, and 
during the greatest ordeal o f her life, Kit discovers who her true love is, and 
how important true friendship is.
Wojciechowska, Maia. Shadow of a bull. Atheneum, 1964.
Set in Spain, and filled with many authentic terms about bullfighting, this book 
deals with the growing up process o f a very special boy. Manolo Olivar's 
father had been the most famous bullfighter in all o f Spain. From the time he 
was a small boy, it was expected by all that Manolo would follow in his father's 
footsteps. No one realized that this was not Manolo's desire, but he was 
determined to be brave, and to not disappoint the people in the great bullfight 
planned for him when he reached the age o f twelve.
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ANNOTATED BIBLIOGRAPHY
NEWBERY MEDAL WINNERS
1988-1997
Creech, Sharon. Walk two moons. Harper Collins, 1994.
Thirteen year old Salamanca is on a trip to Idaho with her grandparents. They 
are retracing the last trip Sal's mother took when she left Sal and her father, 
promising to return before the tulips bloomed. However, Sal's mother never 
returned. Sal hopes to get to Idaho in time for her mother's birthday. While 
on the trip, Sal tells her grandparents the story o f her friend Phoebe, who 
received mysterious messages, and whose mother also disappeared. The 
stories are interwoven, mysterious, and sometimes funny. The book deals 
sensitively with the difficulties o f losing a loved one.
Cushman, Karen. The midwife's apprentice. Clarion Books, 1995.
Set in fourteenth century England, this is the story of a poor homeless girl who 
was discovered sleeping in a dungheap by a midwife. The midwife took the 
girl to her home to be her apprentice. The midwife was harsh and cruel, and 
the girl had barely enough to eat. In spite o f many obstacles, she finally gained 
the three things she most wished for: a full belly, a contented heart, and a 
place in this world. She also gained self-esteem and feelings o f self-worth.
Fleischman, Paul. Joyful noise - poems for two voices. Harper and Row, 1988.
This is a delightful collection o f poetry for two voices. The poems are 
wonderfully rhythmic and fun. They depict the life and habits o f a number of 
insects. Through the meter and rhythm of the poems, the insects are brought 
to life.
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Freedman, Russell. Lincoln - A photobiography. Houghton Mifflin, 1987.
This interesting biography includes many personal looks at Lincoln's life, as 
well as famous quotes and much well-documented information. It gives 
insights into Lincoln's political views, his stand against slavery, and his 
admirable character traits (such as compassion for his fellow man). It also 
depicts his tender love for his wife and children, and the suffering he and his 
wife endured at the loss of two of their sons. Lincoln's honesty, humility, and 
compassion are clearly portrayed.
Konigsburg, E. L. The view from Saturday. Atheneum, 1996.
This intriguing book tells the stories o f four children whose lives intertwine and 
eventually join as team members in an academic bowl contest. More important 
than the contest is the unique friendship o f the children, and the effect o f their 
lives on their sixth grade teacher, Mrs. Olinski. Mrs. Olinski has just returned 
to teaching, after an auto accident has left her a paraplegic. Working with the 
team of four becomes an important stepping stone for Mrs. Olinski's success 
and self-confidence as. a  teacher in a  wheelchair. This book deals with several 
issues: dealing with a disability, dealing with divorce o f a parent, multi-cultural 
racial issues, and relationships with friends. This book also might be especially 
appealing to gifted students.
Lowiy, Lois. The giver. Bantam Doubleday Dell, 1993.
Jonas lives in a futuristic society where there are no choices. Everything is 
decided: jobs, marriage partners, family size, elimination of the old, etc. Jonas 
is chosen to be the receiver o f memories for the society. Through his 
relationship with the Giver (the old man who already has all the memories for 
the society) Jonas realizes that a better way exists. He sets out to escape and 
find a better way. This book deals with the need for love o f family, 
appreciation o f the old, establishing o f values while growing up, etc.
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Lowry, Lois. Number the stars. Boston: Houghton Mifflin, 1989.
Set in Denmark during 1943 when Nazi Germany controlled the country, this 
book tells o f the courage, compassion, and loyalty o f the Danish people as they 
helped their Jewish friends and neighbors escape. In the story, Annemarie is a 
ten year old whose best friend Ellen is Jewish. Annemarie's family helps Ellen's 
family make a daring escape to Sweden, and Annemarie must unexpectedly 
play a brave part in their escape. In this exciting book, the author weaves 
some interesting facts o f the war into the story.
Rylant, Cynthia. Missing May. Orchard Books, 1992.
Summer, a young girl whose parents both died when she was very young, has 
finally found happiness and love. She has been taken to live with May and Ob, 
an old couple with lots o f love and little else materially to offer a little girl. 
Summer’s life has been very happy with May and Ob, until May suddenly dies 
when Summer is in the seventh grade. The story deals mainly with the ways 
Summer and Ob handle their grief, and with the strange and unexpected help 
they receive from an unusual boy. This is a sensitively told story o f dealing 
with the loss o f a loved one.
Spinelli, Jerry. Maniac Magee. Harper Collins, 1990.
Jeffrey Magee earns the nickname "Maniac Magee" because of stories about 
how fast and far he can run, how he can catch footballs, and hit homeruns. 
Actually, he is an orphan who, in the midst of his quest to belong to someone 
and find a home for himself, brings together two neighborhoods in spite o f 
their prejudices. This story deals with relationships, friendships between 
unlikely people, and coping with racial prejudice.
Taylor, Phyllis Reynolds. Shiloh. Atheneum, 1991.
This book tells the story o f a boy and a dog. Marty loves roaming the hills of 
West Virginia, and on one o f his hikes he finds a dog who follows him home
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Marty suspects the dog is being mistreated, and when he and his father return 
the dog to the neighbor who owns him, Marty is sure o f it. Shiloh (the name 
Marty gives the dog) is owned by the meanest, most unlikable man in the 
county. Eventually, Shiloh shows up in Marty's yard, and Marty builds a pen 
and decides to keep the dog, in spite o f the fact that he is disobeying and 
deceiving his parents. In the following weeks, Marty must deal with weighing 
his integrity against his desire to love and protect Shiloh.
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ANNOTATED BIBLIOGRAPHY
CALDECOTT MEDAL WINNERS
1958-1967
Brown, Marcia. Once a mouse. Charles Scribner's Sons, 1961.
An Indian fable is retold and illustrated in woodcuts by Marcia Brown. In the 
story, an old hermit saves a mouse's life. He then changes the mouse into a 
cat, a dog, and finally a proud tiger - to keep it from being eaten by other 
animals. The tiger is ungrateful and proud, and finally is turned back into a 
humble mouse. The book shows the dangers o f becoming proud and haughty.
Cooney, Barbara. Chanticleer and the fox. Thomas Crowell, 1958.
In this retelling o f a tale by Chaucer, Chanticleer is a beautiful rooster with a 
merry song and seven fine hens for his wives. All is happy in their farm yard 
until one night when a clever fox tricks Chanticleer by flattering him. 
Chanticleer finally outsmarts the fox and all is well. This story shows the 
danger o f flattery.
Ets, Marie Hall. Nine days to Christmas - Story o f Mexico, illustrated by Aurora 
Labastida, The Viking Press, 1959.
This delightful Christmas story is about Ceci, a little girl from Mexico, and her 
excitement about her first "posada" (Christmas party). Ceci is especially 
excited about choosing a pinata for the party, and she chooses a beautiful star. 
At the party, she can't bear to see the star broken, but she is delighted when it 
turns into a real star because she chose it for her first posada.
Keats, Ezra Jack. The snowy day. The Viking Press, 1962.
This story captures the excitement and wonder o f the first snowfall for a young 
child. Peter wakes up to find the world covered with snow. His adventures in 
the snow are outlined in detail, as he makes footprints, makes a snowman, 
snow angels, and even snowballs to keep in his pocket for tomorrow!
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McCloskey, Robert. Time o f wonder. The Viking Press, 1957.
This softly illustrated book depicts the quiet beauty o f summer in the islands 
off the coast o f Maine. It is about the beauty and wonder o f nature, and the 
fun o f exploring nature with friends. It also conveys the security and peace of 
the changing seasons, and of being with family.
Ness, Evaline. Sam, Bangs, and moonshine. Henry Holt and Co., 1966.
Sam (short for Samantha) is a fisherman's daughter who has a big imagination, 
which causes her difficulty in telling the difference between "moonshine" 
(made-up stories) and real. Some o f Sam's "moonshine" is harmless, but 
eventually one o f her tales puts her friend Thomas and her cat Bangs in danger. 
Sam finally learns the difference between good and bad "moonshine", and also 
about being a good friend.
NicLeodhas, Sorche. Always room for one more, illustrated by Nonny Hogrogian. 
Henry Holt and Co., 1965.
This story, based on an old Scottish fairy tale, is about a generous man who 
lives on the heather with his wife and ten children. The man welcomes all the 
travelers who pass by, saying to each one, "there’s always room for one more." 
Finally, the house is so full that it falls down, and then the guests work 
together to build a new one. This simple story shows that it pays to be 
generous.
Robbins, Ruth. Baboushka and the three kings. Parnassus Press, 1960.
This is a retelling o f an old Russian folktale. In the tale, Baboushka is an old 
woman who is invited by the three kings to join them in their search for the 
Christ child. Because her chores are not finished, and it is evening, she tells 
them she cannot go. In the morning, she sets out on her own to try to catch up 
with the kings and take her gifts to the child. Each year, it is said that 
Baboushka continues her search, and brings gifts for the children of the land.
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Baboushka shows love, compassion, and courage, as she sets out alone to find 
the child.
Schenk, Beatrice. May I bring a friend? Atheneum,1964.
This is a happy book about a boy who, when invited to tea by the king and 
queen, asks if he may bring a friend. The friend turns out to be a giraffe, and 
the king and queen are most gracious. Later, when the boy is invited to 
breakfast, lunch, dinner, apple pie, and Halloween, the king and queen continue 
to welcome all of his friends, including an elephant, monkeys, and a hippo. In 
the end, the king and queen show their true love for the animals when they 
accept an invitation to tea at the zoo with all the animals.
Sendak, Maurice. Where the Wild Things are. Harper and Row, 1963.
In this classic children's story, Max has been so mischievious that his mother 
calls him a "wild thing" and sends him to bed without supper. That night, in 
Max's imagination, a forest grows, and an ocean where Max sails off to the 
land o f the Wild Things. There, Max becomes king of all Wild Things, and 
enjoys himself until he becomes lonely for someone who loves him. He then 
sails back through his imagination to home and his own room, where he finds 
his supper waiting and still hot. This book shows the security o f home and 
loved ones, even when a child is being punished.
43
ANNOTATED BIBLIOGRAPHY
CALDECOTT MEDAL WINNERS
1988-1997
Ackerman, Karen. Song and dance man. Dragonfly Books, Alfred A. Knopf, Inc., 
1988.
This story is about a very special grandpa who was once a song and dance man 
on the vaudeville stage. When his grandchildren visit, he takes them to the 
attic where they pull out his old hats and costumes, and he entertains them with 
his old routines. It is a joyful time of memories, dancing, and laughter. Most 
special, however, is the special sharing and bonding between grandpa and 
grandchildren.
Bunting, Eve. Smoky night, illustrated by David Diaz. Harcourt Brace and Co.,
1994.
Richly and uniquely illustrated, this is the story o f Daniel and his mother, 
whose apartment is set on fire by looters during a riot. As they are forced to 
leave their apartment, Daniel's main concern is for his cat, who cannot be 
found. When they get to the shelter, they are joined with neighbors with whom 
they have not associated because o f different ethnic backgrounds and 
languages. Their neighbor Mrs. Kim is also worried about her cat. The two 
cats had never gotten along, so it is with surprise that Daniel learns that they 
had been hiding together when rescued by firemen. The night o f rioting unites 
both neighbors and their cats.
Macaulay, David. Black and white. Houghton Mifflin Co., 1990.
This unusual picture book seems to contain four different stories with four sets 
of pictures, but upon closer inspection, the reader realizes that the stories are 
actually intertwined, and may all be part o f one unusual story. The pictures are 
very important to the "connectedness" of the stories. This is an intriguing
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book, which must be examined carefully more than once to be fully 
appreciated. More entertaining than therapeutic, it is also intellectually 
stimulating. It is definitely a picture book for older readers.
McCully, Emily Arnold. Mirette on the high wire. G. P. Putnam's Sons., 1992.
This is the charming story o f Mirette, a little girl who lives in Paris and helps 
her mother run a boarding house. When Mirette befriends Mr. Bellini, an 
interesting stranger, her life changes. Mr. Bellini has a love for crossing the 
courtyard on air (on a tightrope), and Mirette soon discovers she has this same 
love. What she learns later is that Mr. Bellini is actually the Great Bellini, a 
master wire-walker whose career has been stopped by a terrible fear. Only 
Mirette is able to help Bellini conquer his fear, through her courage and quick 
thinking.
Rathman, Peggy. Officer Buckle and Gloria. G. P. Putnam's Sons, 1995.
Officer Buckle's safety tip presentations become much more popular when he 
brings along Gloria, the police dog. When he realizes that he is being upstaged 
by Gloria, he becomes angry and decides to quit the safety speeches.
Everyone's safety is in jeopardy until he decides to stick with his buddy.
Say, Allen. Grandfather's journey. Houghton Mifflin Co., 1993.
Beautifully illustrated, with soft paintings, this story gives the author's 
reminiscences o f his grandfather's trip from Japan to America, and his 
subsequent life in America and later back in Japan. It also tells o f the author's 
own boyhood in Japan and later life in America, and his longing to be in both 
countries. This beautiful book depicts the bridging of two cultures. The 
author also describes how he misses his grandfather very much, and finally 
understands his grandfather's feelings for the two countries.
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Wiesner, David. Tuesday. Clarion Books, 1991.
In a story told totally with pictures, a group of frogs are lifted into the air on 
their lily pads, and fly through the night, through people's yards, and even 
through some houses in a wonderful night-time adventure. Finally, the frogs 
return to their ponds in the morning, leaving behind scattered lily pads in the 
streets as the only evidence of their Tuesday evening escapade. This is a 
delightful picture story adventure, but it doesn't really fit into any therapeutic 
categories.
Wisniewski, David. Golem. Clarion Books. Houghton Mifflin Co., 1996.
A picture book for older children, Golem is a legendary tale o f a Jewish rabbi 
who created a clay giant to defend the Jewish people from their persecutors in 
Prague 400 years ago. The giant performed his task almost too well, as he 
used his supernatural forces to protect the oppressed Jewish people. This 
book makes one think, and adds to the awareness o f Jewish oppression. The 
text, vocabulary, and subject matter are really too difficult and mature for very 
young children, but would be appreciated by older elementary or middle school 
students.
Yolen, Jane. Owl moon, illustrated by John Schoenherr. Philomel Books, 1987.
This is a poetic story o f a little girl's adventure going owling for the first time 
with her father. Set in a wooded winter countryside late at night, the story 
depicts the little girl's excitement at her long-awaited owling trip, and her 
special relationship with her father. Wonderful soft illustrations enhance the 
text, and illustrate the companionship of father and child, and human 
relationship to the world o f nature.
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Young, Ed. Lon Po Po - A Red-Riding Hood story from China. Philomel Books, 
1989.
In this Chinese adaptation of the classic Red Riding Hood tale, three Chinese 
sisters are tricked by a wolf who pretends he is their grandmother. The three 
girls, being clever and quick-thinking, trick the wolf so that they can get away 
from him and finally kill him. The three girls are not only clever and brave, but 
also are cooperative with each other, and work together beautifully. This story 
shows the value o f working together, and o f quick thinking.
Format for annotation taken from Children's literature in the elementary school, fifth 
edition, by Huck, Hepler, and Hickman (1987).
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